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Parkview High School’s Latin program is has been doing something quite unique recent-
ly. Latin IV students took a trip to the Michael Carlos Museum at Emory University in Atlan-
ta to tour their Greek, Roman and Egyptian exhibits. They took pictures and notes of displays 
in the museum and continue to study them in class, making notes on backgrounds and im-
portant features of the objects they found at the Carlos Museum.  But that’s not all. These 
outstanding Latin students are planning to return to the Carlos to give the same tour they 
took a month ago to Parkview’s Latin III students – but this time, they’ll be giving the tour 
completely in Latin. As they tour groups of their peers around the museum, the Latin IV 
“discipuli” – Latin for “students” – will tell stories and note features of relics in the common 
language at the time of many of these artifacts’ creation. By using the very language of many 
of the crafters of these works, the students hope to use the now esoteric language to provide a 
valuable modern perspective on the many ancient statues, busts, engravings, and pottery in 
the Carlos’ collection.  

This unique experience for the students also 
gives them a chance to improve their Latin and 
knowledge of ancient Roman customs. Learning 
that a Roman “amphora” is a large pot with a 
conical bottom used to secure it in the ground or 
in the deck of a ship, for example, is one thing; 
learning how to communicate that fact in fluent 
Latin, however, is quite another. The degree of 
specific knowledge and language ability required 
to be an effective tour guide in any language is 
rather high, and these students are studying hard 
to make sure they’ll be able to achieve that goal.  

Sam Gowland 
AP Latin, Parkview High School 



 

We come to our spring time issue of The Classicist with a variety of new materials and experiences 

for members of the Georgia Classical Association.  Most of us are too aware that the AP Latin 

course is changing this next school year, and with it and in preparation for it , there are a number of 

new and revised materials arriving at publishers websites waiting for us to review and (they hope) 

purchase.  To make that process a little easier, we have conducted interviews with several of those 

authors, and you will find them in this Spring 2012 issue of The Classicist. 

The movement to use “comprehensible input” and many of the findings of modern language acqui-

sition research continues to grow among our number.  You will find articles in this issue about the 

experiences that Georgia Latin teachers are having both in preparing themselves to teach Latin us-

ing comprehensible input as well as things they are doing with their students through this approach. 

As the revival of The Classicist continues to gain momentum, we want to call your attention to two 

exciting areas.  Exciting area number one:  we are publishing The Classicist online now, both to 

lessen the effects of our footprint on the environment and to make it immediately available to our 

members when each issue is ready.  You can find the electronic version of The Classicist at  

http://georgiaclassicist.wordpress.com/.  In the future, we hope to be able to send out an email 

alerting members of GCA to a new issue of The Classicist but if you save this site address, you can 

always access what is there, and it provides an instant archive of our issues. 

Exciting area number two:  that would be YOU!  What are you doing in your classroom, in your 

continuing education, in your life to enrich yourself that you can share with our members via The 

Classicist?  We are a large group of Latin, Greek and Classics teachers.  We have, among us, a 

wealth of good work and experience to share with each other.  Don’t wait.  Email us today with an 

article idea:  lesson plans, a story about what your students have done, student work, your research, 

or a book review.  We want to show you and your work off to the rest of the state!  Send your ideas, 

proposals, and drafts to:  robert.patrick59@gmail.com or argillosa@gmail.com.   

 
 
Ut vos curetis, 
Dr. Robert Patrick, Editor 
Dr. Jaime Claymore, Co-Editor 
 

L e t t e r  f r o m  t h e  E d i t o r s  
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Congratulations to Dr. Robert Patrick 

Foreign Language Association of Georgia Teacher of the Year 

Dr. Patrick received his award at the FLAG/SCOLT Joint Conference Luncheon on March 24 in Atlanta.  
Here are excerpts from his acceptance speech:  
 
Ego, sodalibus Sodalitatis Linguarum Omnium Georgiae, collegis, comitibus et familiaribus, pro hoc honore 
et salutem plurimam et gratias maximas meas vobis ago. 
 
What does it mean?  I think likely that anyone who receives this award or one like it comes to answer that 
question a little differently.  I’ll tell you what this means to me.  It means first and foremost that I have a 
spouse and family who have supported and endured my time away from them at workshops, writing, 
studying and working as well as having to listen to me go on about the exciting things I was learning, try-
ing, failing and succeeding at.  It means that I have enjoyed a life that includes so many opportunities to 
learn from wonderful teachers, friends and colleagues about the art and craft of teaching language— 
 It means more recently that colleagues who know me and who have had glimpses of the work that I do 
as a teacher of a World language have affirmed what I do as valuable to them as people who also do this 
work.  They have found something in me that they recognize.   In turn, they have taken the time to write 
about that to our member organizations: first, in my case, to the Georgia Classical Association, and then, 
to FLAG.  In other words, inter nos, among ourselves there has been a kind of communication going on 
that we all recognize, and we have used our connections within our communities to my benefit.  You hear 
the C’s don’t you?  This is what this means to me.  It means that what we value has been glimpsed a time 
or two in what I do, and that feels really, really wonderful.  Thank you, so much, for seeing and affirming 
what we value in what I get to do every day in my classroom at Parkview High School.  

Robert Patrick and daughter, 

Miriam, following the FLAG 

Awards reception on  

March 24. 
 

Bob will represent FLAG in 

the 2013 awards process. 
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CURRENT CONSTITUTION ARTICLE IV: Officers and Their Election  

1. The officers shall consist of a president, a vice-president, a secretary, and a treasurer.  

2. The officers shall be advised and assisted in the performance of their duties by an Executive Committee, constituted as the by-

laws of the Association provide.  

3. The officers shall be elected every three years at the spring meeting of the Association.  

4. In the event of the death or resignation of the president, the vice-president shall succeed to that office and serve out the remain-

der of the unexpired term. When any of the other offices is vacated for any reason, the president shall have the power to make an 

interim appointment until an election can be held at the next business meeting of the Association.  

5. The officers shall be members of the American Classical League, the Classical Association of the Middle West and South, and 

the Foreign Language Association of Georgia.  

GCA CONSTITUTIONAL AMENDMENT PROPOSITION 

PROPOSED ARTICLE IV 
 
Article IV - Executive Committee  
All Executive Committee Members shall have been GCA members for three years prior to seeking an office. The Executive Com-
mittee shall be composed of the President, President-Elect, Vice-President for Advocacy, Recording/Corresponding Secretary, 
Treasurer/Administrator, Immediate Past President, and national affiliate Members-at-Large.  
Article V - Duties of the Executive Committee Members  

President  
The President shall preside at all meetings of the organization. Should the President be absent, the President-Elect shall 
preside. The President shall perform such duties as set forth in this constitution. The President shall be a voting member 
of the Executive Committee (only in the case of a tie vote) and voting ex-officio member of all other committees. The 
President shall represent GCA at FLAG/SCOLT and/or appoint (a) replacement or concomitant delegate(s). 

President-Elect (1st VP) 
The President-Elect shall be the presiding officer in the absence of the President. The President-Elect shall also make 
information and applications available for the annual GCA awards and provide nomination forms for the nominating com-
mittee for the next year's officers. The President-Elect is also to supervise the election and announcement of the annual 
GCA awards. In the capacity of President-Elect, this person is also to be preparing to assume the presidency of the or-
ganization. 

Vice-President for Advocacy (2nd VP) 
The Vice-President for Advocacy shall coordinate advocacy efforts across the state. 

Recording/Corresponding Secretary  
The Recording/Corresponding Secretary shall maintain an accurate record of all regular and/or called meetings and pre-
sent minutes of the sessions to the members in oral or written form, according to the request of the President. At the 
President's request, this person shall also be responsible for all correspondence. 

Treasurer  
The Treasurer shall keep an accurate financial account of the business of the organization and provide an annual written 
report of expenses and a proposed budget to the membership at the annual conference. This person shall also present 
an accurate membership list and current financial report to each Executive Committee Meeting. 

Members-at-Large  
The Members-at-Large shall advise and assist the organization by offering advice and counsel on any matters that per-
tain to this organization from the perspectives of ACL, CAMWS, or other institutions to the larger concerns of Classics 
and Foreign Language, in general.  The Editor of the Georgia Classicist and GCA Webmaster are considered valuable 
members of the GCA Executive Committee.    

Immediate Past President  
The Immediate Past President shall offer thoughtful and helpful suggestions to the other Executive Board Members. This 
person shall endeavor to provide a continuum of policies and decisions while encouraging innovative leadership. The 
Past President is a non-voting member of the Executive Committee.  

Vacant Office  
If an office becomes vacant, the Executive Committee may appoint an interim replacement until the completion of the 
unexpired term.  

Tenure of Office  
The Executive Committee Members, as listed in Article IV, shall hold office for a term of two years. No officer will hold the 

same office for more than two consecutive terms, or four years, with the exception of the Treasurer who may serve addi-
tional consecutive years at the discretion of the Executive Committee. After one term out of office, however, each Execu-
tive Committee Member shall be eligible for election to that same office, if so nominated.  

Elections by the general dues-paying membership shall be held prior to the annual conference, with results announced at the 
conference. Newly elected officers shall begin their term at the conclusion of the annual conference.  



 

Dr. Benario:  The selections chosen 
for the AP program are from four 
books of the Bellum Gallicum.  It is 
difficult, therefore, to have a sense of 
continuity.  I have undertaken to 
comment upon his style, his use of 
rhetorical devices, peculiarities of 
constructions, as well as to place 
events of which he is writing into a 
larger context. 
 
GC It is not uncommon for 
teachers of Latin to think of Cae-
sar as not the most exciting of 
authors and works to read and 
teach.  Tell us what we should be 
excited about in working with 
Caesar’s Gallic Wars and our stu-
dents. Does Caesar really have 
something to say to our teenag-
ers? 
 

Dr. Benario:  Indeed he does.  
Much of his narrative deals with 
war, and, indeed, that subject does 
not appeal to many youngsters.  But 
warfare is the greatest test of an in-
dividual’s capability to make rapid 
yet sensible decisions and then carry 
them out.  Caesar’s ability to move 
an army at a speed far greater than 
the norm, to arrive at a destination 
before people knew that he was on the 
way, excited me when I was young 
and still does.  Part of this may come 
from beginning the study of Latin 
during the years of World War II, 
when one learned how an individual 
could change history by his actions.  I 

think of Ad-
miral Nim-
itz before the 
Battle of 
Midway and 
General Pat-
ton in the 
relief of Ba-
stogne. 
 
GC: Your 
new book 
on the Gal-
lic wars be-

gins with an introduction to 
Caesar’s life.  What is there in 
Caesar’s life that helps those who 
study his writings make more 
sense of them?  In other words, 
how do the man and his words 
make sense? 
 

Dr. Benario:  He faced difficulties in 
mounting a career from the beginning.  
He was related to Marius, a handicap 
for advancement in the period of Sulla.  
He took risks which no one else 
matched, such as running for election 
as Pontifex Maximus when he was 
only of praetorian rank.  When we 
read the account of the first invasion of 
Britain, we see him faced with contin-
uous crisis, with his responses ultimate-
ly successful. 
 
GC: Thank you so much for taking 
the time to answer my questions 
and for sharing your interest and 
scholarship in Caesar’s work with 
us.  We look forward to your book. 

A n  I n t e r v i e w  w i t h  D r .  H .  B e n a r i o  

T h e  N e w  A P  C a e s a r  
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“Warfare is the 

greatest test of  

an individual’s 

capability to 

make rapid yet 

sensible 

decisions and 

then carry them 

out.   

THE CLASSICIST: For those 
who may be new to the field of 
teaching Latin and Classics in 
GA, tell us about your career in 
classics. 
 
Dr. Benario:  I received my Ph.D 
from The Johns Hopkins University 
in 1951.  Two years in the US Ar-
my  followed; when I was dis-
charged, I began teaching at Colum-
bia University.  I then moved in 
1958 to Sweet Briar College.  Two 
years later I joined the Department 
of Classics at Emory University, 
from which I took early retirement in 
1987, as Professor of Classics.  I 
have continued to be active in retire-
ment. 
 
GC:  What interests you about 
Julius Caesar and his writings? 
 

Dr. Benario:  Caesar was the first 
author I read in high school, as was 
the case for just about all youngsters.  
His career as a politician, statesman, 
general fascinated me, as I learned 
that it was not enough to be a nobi-
lis and  a patrician to have a suc-
cessful career in the late republic. His 
command of Latin, his style, his 
brevitas are unique among surviv-
ing authors. 
 

GC: Tell us about your new 
book.  What is its focus?  What 
features of the book are you most 
pleased with? 
 

GCA now has a Facebook Page!  Share the Classics from your smartphones; 

share your stati, picturae, et loci! 



 

During the weekend of March 10-11, 
2012, I had the opportunity to attend the 
Biduum Latinum Angelopolitanum, a 2-day 
spoken-Latin immersion workshop held 
at the Getty Villa in Malibu, CA. Spon-
sored by Septentionale Americanum Latini-
tatis Vivae Institutum (SALVI), an organi-
zation dedicated to the promotion of Lat-
in as a communicative language, Biduum’s 
focus was to offer participants new to 
spoken Latin a taste of immersive Latin 
and to provide the confidence needed for 
those planning to attend a week-long 
workshop in the summer. In addition, 
Biduum offered a mid-year immersive 
“fix” for those more experienced speakers. 

 

20 participants were in attendance, a mix 
of Latin teachers and of college students, 
but the majority of participants were new 
to speaking Latin (called Tirones). 
Though I myself had attended two Rusti-
catios in the past and had some experience 
speaking Latin, I myself was not too sure 
what to expect or what my own ability 
would be like. 

 

Our instructor for the weekend was Nan-
cy Llewellyn, associate Latin professor at 
Wyoming Catholic College and founder 
of SALVI. She informed us that yes, in-
deed for the next two days we would be 
speaking entirely in Latin, but that this 
approach had been the common method 
of teaching Latin until the last 100 years 
or so. Quoting Dr. John Rassias, Nancy 
told us, “We are not learning to speak 
Latin, but rather (we are) speaking Latin 
to learn.” In regards to speaking, she 
gave us the following pieces of advice: 
“Be patient with yourself. You Latin 
teachers are going to be very hard on 
yourself, because you will want to be per-
fect right away. When speaking, you are 
going to make the kinds of mistakes that 
if one of your students were to make the 
same type of mistake on a test, you would 
skin both knees, racing to grab a red pen 
to correct it. So be patient.” 
“Say what you can. Do not try to say 
more than you are capable.” 
 

Following this opening talk in English, 
our time in Latin began. 
As the theme of Biduum was the Roman 
house (since we were meeting at the Get-
ty Villa), Nancy’s opening lecture, done 
completely tantum Latine, was about the 
various areas/rooms of a Roman house; 
since most of us were already familiar 
with the Roman house in English, having 

this background knowledge immensely 
aided in our comprehension.   
In the beginning, this tantum Latine envi-
ronment was quite difficult, as we were 
experiencing a side of Latin to which we 
had never been exposed. One would think 
that since we were Latin teachers who 
were intimately familiar with declining 
nouns and conjugating verbs, conversing 
in Latin should be just as easy, right? For 
us, though, Latin had always been about 
translating into English but not for com-
municating. For most participants, this 
was their first experience hearing Latin 
spoken. We all definitely fumbled around 
trying to find the right words to say to 
each other, as our conversations resem-
bled Tarzan speaking and were full of 
quomodo dicitur? and simple ita as re-
sponses. Suddenly, we all felt like what 
our own students must feel like in our 
own classes. 
 

What I enjoyed most about Nancy’s 
teaching was how much modern language 
pedagogy she used in her lessons, some-
thing which we (having learned Latin the 
grammar-translation way) had never ex-
perienced before as students ourselves. 
Nancy did her best to put us at ease by 
making herself understood in Latin, em-
ploying as much comprehensible input as 
she could. Following this opening lecture, 
she then demonstrated a Rassias substitu-
tion language structure drill with us, as 
well as doing a micrologue (telling of a 
story through the use of pictures). All of 
these were practical activities which we 
Latin teachers could easily take back to 
our classrooms. 
 

Even our lunchtime was done tantum 
Latine, as we were given the task that 
following lunch, we would be introducing 
to the group those participants with 
whom we ate and telling what they had 
they for lunch. This required us to be 
deliberate in our conversations with each 
other, as we endeavored to learn the neo-
Latin vocabulary for various food items 
(e.g., Greek chicken wrap = tortilla con-

vulsa cum Graecā gallinaceā, pepperoni 

pizza = pitta cum botulīs sectīs). 
 

Following lunch, we devoted our time to 
reading, where in groups we read various 
Latin passages and then discussed them 
in Latin. For most, this was a completely 
new experience, as traditionally, 
“reading” Latin has always meant trans-
lating into English. Nancy once again 

showed us various practical ways to dis-
cuss a passage without the use of use of 
English (comprehension questions, e.g., 
quis ianuam pulsavit? “cur is ianuam pulsa-
bat? quid est tabellarius?; summarizing in 
Latin what we read; acting out the pas-
sage for comprehension purposes; restat-
ing sentences, using other language 
structures). 
 

Our first day ended with a tour of the 
Getty Villa tantum Latine, led by Luke 
Henderson. Patterned after the Villa of 
the Papyri in Herculaneum, the Getty 
Villa is a grand example of a Roman villa. 
Luke took us through various parts of the 
villa, and since our morning lecture had 
covered the Roman house, once again, 
this tour built upon our background 
knowledge. I personally had been to the 
Getty Villa many times before and was 
quite familiar with the grounds, but never 
had I experienced it tantum Latine – defi-
nitely a whole new enjoyable experience! 
 

Our second day began with an icebreaker, 
where we had to match up Latin facts 
with the participants who had written 
them. After one day of tantum Latine, all 
of us were becoming more accustomed to 
speaking Latin and were more comforta-
ble communicating with each other. Fol-
lowing this, in groups, we did an ABC 
scavenger hunt in the galleries of the 
Getty Villa, where we had to find objects 
which began with the letters of the Latin 
alphabet. By far, the scavenger hunt was 
my favorite part of Biduum, because it 
naturally lent itself to having to com-
municate Latine with each other in a very 
Tiro-friendly way. 
I know that as a teacher, I definitely came 
away with a number of activities to add to 
my arsenal of spoken Latin tricks. Even 
more, though, Biduum definitely helped 
boost my own confidence in my conversa-
tional Latin ability; I do not feel as scared 
to speak Latin as I did before, and I defi-
nitely want to practice conversing in Lat-
in more. 
 
I would definitely recommend a Biduum 
Latinum for anyone new to spoken Latin, 
because the two-days give Tirones a taste 
of what it is like (and by the time, one 
starts to feel overwhelmed, it is over).  
One cannot help but walk away feeling 
motivated after an experience like this.  
 
Perhaps a Biduum Latinum Atlantanum in 
2013? If so, I hope to see you there! 

BIDUUM LATINUM ANGELOPITANUM 

By Keith Toda, Brookwood HS 
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When the Biduum was over, 

most participants commented 

that after the initial shock of 

being in a completely immersive 

Latin environment and strug-

gling with communicating in 

Latin, to their amazement, they 

were able to understand much of 

what was being said. Many 

came away with a whole new 

view of Latin as a spoken lan-

guage:  

 

“Despite having been told, until 

I went to Biduum, I didn't really 

believe that there were people 

who could speak Latin fluently.  

It was very beautiful." Mary-

Clare Lawrence, lawyer. 

 

"I would have enjoyed my Latin 

1 class a lot more if it had incor-

porated spoken Latin into the 

curriculum.” Robert Porter, student at Santa Rosa Junior College 

 

“I've noticed that I'm now able to read without "decoding" each word and its function in the sentence. Reading has become more 

natural and fluid since I've begun to practice speaking Latin. And, I find written Latin to be beautiful rather than complicated.” 

Edie Barry, student at Santa Rosa Junior College 

Biduum Latinum cont… 

Nancy Llewellyn 

(left), associate 

Latin professor at 

Wyoming Catho-

lic College and 

founder of 

SALVI, is an out-

standing teacher 

and a master 

speaker of Latin.  

She attended 

ACTFL in No-

vember 2011 and 

led the  

Biduum Latinum 

in March 2012. 

“We are not 

learning to speak 

Latin, but rather 

(we are) 

speaking Latin to 

learn.”  

Dr. John Rassias 

Share your ORAL LATIN Experiences! 

Online at http://georgiaclassicist.wordpress.com/.   

Look for the Living Latin Blog. 

http://georgiaclassicist.wordpress.com/


 

GC: 
For those who may be new to the 
field of teaching Latin and Classics in 
GA, tell us about your career in clas-
sics. 
 

RL: First let me joyfully proclaim 
that I’m one of those fortunate folks 
who ended up in exactly the right 
profession—which I expect holds 
true for most readers of the Georgia 
Classicist as well. Even in elemen-
tary school I loved poetry, and 
words, and when the chance came 
to take Latin in junior high, I jumped 
at it; I’d heard it was HARD, and that 
sounded like a challenge, and I was 
fascinated by what I’d already 
learned of the Romans. When I find 
something I like, I never give it up—
(slightly?) obsessive, Type A person-
ality, I think—and so I kept on with 
Latin straight through high school 
and into college, and when one of 
my Latin professors at the UVA sug-
gested majoring, I didn’t hesitate 
(even though I’d previously consid-
ered English, psychology, and even 
math).  After giving some brief 
thought to law school, I stayed on at 
UVA for the M.A., moved to Duke 
for my Ph.D., had a coupla job offers 
and thankfully accepted the one 
from UGA. I spent my entire 40-year 
career at UGA, retiring last June—
though I’m back this spring teaching 
a freshman seminar (a mini-
introduction to Latin) and continue 
to offer my online courses in begin-
ning Latin and Latin teaching meth-
ods.  

A pivotal moment came very 
early in my career, when then de-
partment head Jimmy Alexander 
encouraged me to get involved with 
the GJCL, helping out with the aca-
demic exams for spring convention; 
I ended up serving as state contest 
chairman for 37 or 38 years, work-
ing with—and learning so much 
from—the state’s JCL chapter spon-

sors, and ultimately getting much 
involved with K-12 educators, 
starting up the Georgia Classicist to 
improve school-college communica-
tion and collaboration, working with 
school and university colleagues to 
establish the Georgia Classical Asso-
ciation, and later serving, for 25 
years, as editor of The Classical Out-
look and, during the mid-1980s, as 
president of the American Classical 
League. 

As head of UGA’s Classics De-
partment for 21years, I took the 
greatest pride in advancing our com-
mitment to K-12 Latin teaching 
through a variety of outreach activi-
ties and the establishment of our 
Georgia Classics Summer Institute, 
which continues strong and has 
attracted hundreds of teachers from 
across the nation aiming to enrich 
their mastery of Latin and Classics, 
obtain or renew certification, or earn 
the M.A. in Latin on a summers-only 
basis. This extensive work with my 
teacher friends and colleagues re-
sulted in a heightened awareness on 
my part of the realities of high-
school teaching and of the sorts of 
textbooks and other classroom ma-
terials needed to better enrich their 
students’ experience with what I ev-
er affectionately call “The Mother 
Tongue.” So, while my research and 
publications during the first third of 
my career were focused on what one 
might call more traditional scholar-
ship (particularly on Roman satire), 
my publishing efforts since then have 
involved authoring or editing a num-
ber of textbooks, a methods text, 
and a variety of other ancillaries for 
Latin teaching. 
 

GC: What interests you about Vergil 
and his writings? 
 

RL:  Well, gosh—I’ve been studying 
Latin since I was 12 years old and had 
my first encounter with Vergil’s won-

derful poem five decades ago. In high 
school I think it was the epic adven-
ture story that first captured my in-
terest—just as the movies BEN HUR 
and SPARTACUS had done. But even 
then I loved poetry and word-play 
and the limitless power of language, 
and perhaps I already sensed what a 
master Vergil was in those arenas. 
Later of course I came to more fully 
realize the universality of the Aeneid 
and that the poem was truly about 
everything that our lives are about: 
war and peace, tears and laughter 
too, love and hate, hope and fear, 
defeat and victory, and Everyman’s 
constant struggle between living ra-
tionally and humanely or foolishly 
and brutishly, and between dying 
well or poorly. As I mention in the 
Preface to A Song of War,  much of 
my and my brilliant co-author Alex-
ander McKay’s work on the book’s 
final phases was completed during 
the aftermath of the terrible national 
tragedy of 9/11/2001; many of the 
thoughts infused in the book’s dis-
cussions, and notes, and comprehen-
sion questions were formed and in-
formed by that catastrophe and its 
consequences. 
 

GC: Tell us about the new edition of 
your book, A Song of War.  Again, for 
those who may not have used it yet, 
what is its focus?  What features of 
the book are you most pleased with, 
over all and in its newest edition? 
 

RL:  Well, to quote from the book’s 
Preface, our aim was “to produce a 
vibrant and occasionally provocative 
introduction to this monumental po-
em via an array of exploratory and 
critical essays, explanatory notes, 
and detailed discussion questions, all 
informed by the best scholarship of 
recent decades.”   

  
 
Continued on the next page... 

A n  I n t e r v i e w  w i t h  D r .  R i c k  L a F l e u r  

A  ( N e w ) S o n g  o f  W a r  
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The updated version contains all the readings on the new AP exam and—for sight-translation practice, essential in AP classes, as 
well as for teachers of general Vergil courses—there are additional selections from Books I, IV, VI, X, XII as well as Book II in its en-
tirety, along with brief discussion of all 12 books–with whose general content AP students are expected to be familiar. As in the 
previous edition, the Latin text includes macrons and is set in a highly legible font.  Facing notes include glosses for unfamiliar vo-
cabulary, difficult grammar, and problematic word order, as well as interpretive remarks and comments on figures of speech, me-
ter, sound effects, and other poetic devices.  Accompanying and complementing the notes are discussion questions on theme, 
structure, figurative language, metrical effects, and other topics with which intermediate and advanced students are expected to be 
familiar.  The notes and questions are progressive: early in the book, there are more notes and fewer questions; later there are few-
er notes and more, and more probing, questions.  The general introduction provides an overview of Vergil’s life and works, a discus-
sion of his style and meter, a detailed explanation of scansion, and a glossary of figures of speech and other poetic and rhetorical 
devices (in particular all those found on the AP syllabus), with references to examples found in the text.  Also included are introduc-
tions to the individual books, nearly 100 illustrations (many of them new to this edition) and maps, an end vocabulary, frequency 
lists for the most common vocabulary, and grammatical appendices.   

The new Teacher’s Guide provides extensive discussion and teaching tips on classroom presentation of all the selections, guid-
ance on the AP exam, literal translations of all passages, and a complete vocabulary frequency list in descending order. Completely 
new, and both accessed at www.PHSchool.com, are a Student Companion Web Site, featuring links that connect students to more 
information and resources for the Aeneid, and  a Teacher’s Companion Web Site, providing an extensive and continuously updated 
bibliography, text enlargements, and links to other online materials to enhance teaching AP Latin and Vergil’s Aeneid. 
 

C:  By many measures within the work of classics, Vergil’s Aeneid is THE measure of epic poetry and perhaps even all poetry.   Pre-
tend for a moment that that was not a commonly shared view, and tell us what we should be excited about in working with The 
Aeneid and our students. Does an epic written over 2000 years ago for a Roman audience really have anything to say to modern 
American teenagers and young adults? 
 

RL:  My response to this is largely imbedded in my answers to your earlier questions. This is an epic about Everyman, and about the 
fundamental challenges to living well that we will encounter all along the way—often unexpectedly. In a very real sense it is 
“teenagers and young adults” who have the most abundant opportunity both to avoid the human failures this poem so poignantly 
presents and to reap the benefits—for themselves, their families, for society, and even the global community—of the moral suc-
cesses the poem either portrays or implies. Tell the kids who will be in your AP class next fall to get themselves a good translation 
(Robert Fagles’ is one of the newest and best, and it’s available on audio-CD) and to make the Aeneid their beach-read this summer, 
urging them not to study it but to go at it like a novel, reading for the story; pose a questions for them to consider—should Aeneas 
have abandoned Dido? why or why not? is he, in the poem’s closing scene, winner or loser? Not all your kids, but some of them, will 
“get it”—and you and they will get off to a powerful start in the fall.   
 
 

For the rest of the GC interview with Dr. LaFleur, legendary professor and Latin expert, please check out the 
GC Online!:   http://georgiaclassicist.wordpress.com/ 

From pg 6...A (New) Song of War 

GCA Winter Conference Wrap-Up 

 

On Saturday, January 23, 2012, the GCA met at the First in Recent Memory Win-
ter Conference!   
Our guest speaker was Evan Gardner, creator of  the “Where are your Keys?” Language 
Learning system.  WAYK is a collection of  techniques used for rapidly reaching proficien-
cy in a target skill, such as Spanish, volleyball, or old-style fiddling (although to date, WAYK 
has been used mostly for acquiring languages). More than just a single method, WAYK is a 
system for using any method that works. The technique collection is constantly growing—
every time the community discovers a new trick which allows players to teach and learn fast-
er, it is "contracted" and propagated through the community to allow other players to accel-
erate their learning even more.   Latin and other language teachers from near and far across 
the K-12 spectrum—and beyond—attended this event. 
     Check out an in-depth summary of WAYK on the following pages…. 

http://georgiaclassicist.wordpress.com/


 

Pomegranate Beginnings by Miriam Patrick 

http://pomegranatebeginnings.blogspot.com/2012/01/wayk-keeping-things-low-key.html 
 

WAYK - Keeping things low key  
 
Today, I experimented in my Latin II and III classes with a game called 
Where Are Your Keys. I won't lay out the whole game (Evan Gardner 
does a much better job of it than I), but it uses a game mentality and 
basic hand signs to learn a language (or any task). It uses a series of 
methods or techniques to acquire skills and isn't limited to one way of 
doing things. From my experience, I've seen it work really well in small 
group settings. Now, I'm not writing this post to suggest a way to play, 
but rather the experience my students and I had with this game and 
what that can mean for other educators. So... here we go... 
 
I'll be honest, I was hesitant about this game's ability to be applied in a 
classroom of 20, 30, or more students. How could I turn a game, that 
in my view, worked best in small groups and make it apply to a whole 
class of students? Would the students find it useful, or just silly? And, 
my biggest worry, would I remember the signs I had just learned to 
demonstrate the new vocabulary? 
 
I began with my first class of the day, a small Latin II class, and told 
them we were going to play a game. Immediately I was bombarded 
with questions like, "do we get to pick the teams?", "do we get a 
prize?", and (my personal favorite) "How do you win?" They were vo-
cally disappointed when I said the game was all inclusive, 
non competitive, and no, there were no prizes, we were in this togeth-
er... And so we went. 
 
We started with four pictures of things they knew how to say in Latin. 
This immediately set the tone and let them know that I wasn't going to 
leave them totally in the dark. I demonstrated the hand symbols and 
asked everyone to move in together. We played each round in a sim-
ple "copy cat" form before branching out to doing it together/call and 
response. I spent the majority of our time with this on technique, using 
the same four pictures. After each successful round, we applauded 
ourselves, "Hey! We did it!". 
 
In the other 3 classes that participated, the response was much the 
same. Excitement at the thought of a game, resentment at the thought of no prize, and happiness 
and pride when it came down to actually doing it. The kids laughed with each other, even though 
they weren't sitting near the people they usually did, and one student remarked, "Now, we're like a 
family". Overall, the game was enjoyable and all the kids wanted to play again. 

“I tried the mum-
ble, how fantastic 

and slower tech-
niques. It at least 
brought some 
smiles and laughs 
which hopefully 
means the stu-
dents will feel 
more comfortable 
speaking in class. 
Some of the se-
cond year stu-
dents were way 
too cool to do the 
waving of the 
arms with the how 
fantastic. Time will 
tell, although I am 
expecting suc-
cess!” 
 

Marcia Littlefield, 
participant in the 

GCA Winter Con-
ference, Spanish 

Teacher, GCPS 

http://pomegranatebeginnings.blogspot.com/ 
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Specific Reasons to Use WAYK in the classroom! 

 
1. It allowed students to go at their own pace - One of the things WAYK stresses is a check for 

fullness. There is a simple gesture that allows students to let you know when they are "full". I al-
lowed them to sit to the side and watch. They could jump back in whenever they wanted. It was 
important to stress, however, that students not feel ashamed when they are full and that it was 
okay, even recommended, that they take breaks where necessary. It is my opinion, that competi-
tiveness is pushed way too much in schools and students often feel like they have to keep going, 
even if they are taking on more than they can manage. This is an easy way to let students have a 
break, take a minute, sit back, relax, and then join the learning again when they are ready 
2. It is easy for students to pick up on - Often, I watch students struggle and struggle and then 

give up on complicated topics, structures, and even vocabulary. I saw that they were so enthralled 
in the repetition, the motions, and the game, that they didn't notice when things got a little more 
difficult. Things went much more smoothly this way. 
3. Students felt comfortable and were better able to participate - Through the repetition and the 

ease of the signals, students relaxed and let the Latin flow. They forget about "looking cool" and 
how bad their days were and had some fun. I only did the basics, but it would be easy to introduce 
some more "complicated" constructions without them realising... One of those, "look at you go" 
moments! 
They are coming back for more - Even after one session, I had students come back after class 
and tell me that they not only enjoyed the game, but retained things from it on the first go. The real 
test will be the next time we play, and I am excited to see the results. 

Having thought about this for a day (I started this post Friday evening), there are a few things that I 
think are most important about this game and what it does. It takes away a lot of the stress I think 
students walk into a foreign language classroom with. Students can let go of what happened earli-
er in the day/in a previous class and concentrate on something fun. The combination of speaking, 
listening, and simply hand motions lets students forget the outside and concentrate on the mo-
ment. It takes away the stress of foreign concepts that students often struggle over and lets them 
learn it through simple techniques. 
 
 For the teacher, it is very involved in the moment. You are the leader. It can be tiring, but it is a lot 
of fun, for both you and them and I am all for fun! I plan to make some more regular posts about 
this as I experiment with it and take note of my students' reactions. I welcome any questions, sug-
gestions, or criticisms as I want nothing more than to make this work the best way I can.  
 
See the Where Are Your Keys website for some more information. Check out the techniques map 

or their videos on the Where Are Your Keys? website. I am look-
ing forward to doing more and posting more about it and I hope 
you enjoy it too. 

For more information about WAYK, 

please visit: 

http://www.whereareyourkeys.org/ 
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Imagine if you will a typical lunch get-together: good food, some wine and excellent conversation. People laugh, they 
make jokes, they share and acquire and nobody looks down on anyone else. Here, Latin is the language of choice, and it is 
in Latin that the diners are joking, laughing, sharing and not judging. The speakers have dictionaries, but nobody is trem-
bling, and there are no red pens out. This is a prandium Latinum, a low-stress opportunity for aspiring speakers of Latin 
not only to practice their communication skills, but also to make mistakes.  
 Gwinnett County teachers get together now at each other’s houses, taking turns hosting, about once a month. 
We relax, have a good lasagna and use phrases like “ego est magister” – phrases that would make us wince if we heard 
them from our students. But as Evan Gardner says, how fascinating! And how impossible it is to get any better at anything 
if we do not first make the mistake. For all our knowledge about Latin, we frequently have little practice in using our Latin, 
especially with people at our own level, and even with comprehension of rules, communication is a different animal. It 
does not improve without proper care and feeding, and we often aren’t able to get this. While ‘puer est in horto’ is great 
modeling practice, conversation requires us to be able to communicate without necessarily knowing how our companions 
will respond. Prandium Latinum is a safe environment in which to do this, a place where all of us err and all of us support 
each other, because it’s not about the grammar – it’s about the communication, as language learning should be. There is 
no competition; only comprehension and learning. So we settle in, make the errors, move on, and understand where our 
students are coming from. 

Since we began doing this, I have learned what the point of the passive periphrastic is. It is so much easier to say 
prandium consumendum est! than necesse est nobis prandium consumere. The language as a language, rather than a theo-
ry, has become more real to us, and each of us has gone back to our classrooms and our lives a little more comfortable in 
what we do, more comfortable in our teaching skins, knowing that we are capable of more than we thought. Speaking to 
our students is turning into the path up the mountain rather than the insurmountable peak of it. Perfectionism, I am dis-
covering, is the death of language learning, following closely by didactic grammar. We aren’t perfect, but we are trying, 
which is much bigger. A prandium gives us as adult learners the space to grow without shame, without subjugating our 
fragile egos to grades and judgment, and with nothing riding on it but dessert. 

If ever you have thought about speaking Latin with your students, or even just on your own, and said, “That 
would be nice, but I don’t think I can do it,” give your local Latinists a call. Offer to make pasta and sit down one Sunday 
afternoon for some good conversation. Leave your inner critic at the door and bring your dictionary and your sparkling wit. 
You’ll be surprised what you can already do, what is possible if only you decide to do it. 
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Lunch Anyone? 

Prandium Latinum 

By Arianne Potter, Grayson HS 

Prandium Latinum: Another Perspective 

By Rebecca Kasmier, Shiloh HS 

I was asked to take over the Latin classes at Shiloh three years ago.  The part-time program would have been 

lost if I had refused, but I felt tremendously inadequate, having had an extremely limited experience with study-

ing and teaching Latin.  Although I passed the GACE, I had never been in any type of Latin immersion (in any 

setting) at all. 

 The “Prandia Latina” began this year.   Different teachers opened their homes to host a tasty meal.   For 

two hours, we practiced speaking only in Latin.  Even just as a listener, I found I could understand and follow 

the conversation surprisingly easily.  I think through the course of the discussion, all of us learned new vocabu-

lary that we could begin implementing right away.  Although I was a novice speaker (largely scripted in the 

classroom), it was a great opportunity to practice forming Latin sentences more spontaneously. My colleagues 

were patient with my shortcomings, listening attentively and assisting with filling my vocabulary gaps. 

 I have immensely enjoyed each of these luncheons because besides having the opportunity to fellowship 

with teachers from other schools, I felt I was in a safe atmosphere where I could learn a lot through direct com-

munication and hone my Latin speaking skills.  I have also gotten some fresh ideas from these veterans for the 

classroom.   I would encourage any of you interested colleagues to try attending a “Prandium Latinum”, since it 

can open a whole new level of learning, both to ourselves and to our students (especially our auditory and kin-

esthetic learners). 



 

 

 

Comprehensible Input by John Piazza 
 

"We don't acquire language by studying grammar, memorizing lists of vocabulary words, or saying things 
and getting corrected. We acquire language, or gradually absorb it, when we understand what people tell 
us and when we understand what we read. Our ability to speak comes gradually, after we hear and read a 
lot."        --Stephen Krashen 
“We are not normal; Latin is not different”    --Bob Patrick 
“Isn’t it marvelous that the most important things in creation, like: 
 - the growing of a seed into a flower 
 - the transformation of an embryo into a baby 
 - the arrangement of neurological activity into the sacred thing that we call speech 
 all happen out of sight, in places where man’s hand/mind cannot reach, where they can  occur  
 naturally, where they can’t be sabotaged?”   --Ben Slavic 
 
The biggest obstacle to developing true reading proficiency in Latin (in this educator’s opinion) is a lack of 
resources by means of which beginning Latin students can (1) read large quantities of comprehensible 
Latin, and (2) read for content, rather than simply for practice in particular constructions and/or vocabulary 
(although this is an important by-product).  
 

Latin is a language, and reading is a form of communication. We Latin teachers cannot afford to ignore the 
research of recent decades on how people acquire language, that is first by hearing and then reading large 
amounts of language that is at or just above their comprehension level. This requires a classroom environ-
ment that is interesting and safe to students.  
 

The term “comprehensible input” (CI) was coined by linguist and educator Stephen Krashen. In recent 
years, strategies of making language instruction more comprehensible even to absolute beginning students 
have been developed by Blaine Ray and others under the general heading of TPRS (Teaching Proficiency in 
Reading through Storytelling). 
 

Unfortunately, the Latin language is rarely presented to beginners in simple, comprehensible and inter-
esting ways. This is a problem in modern language classrooms as well, but the pedagogical tradition of Latin 
is particularly resistant to these innovations. 
 

Even the Latin resources that are advertised as “easy” or “for beginners” are often only truly comprehensi-
ble to students who are in their second or third year of Latin. 
 
Check out these FREE resources from John Piazza: http://www.johnpiazza.net/easy_latin_stories.htm 
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The American Council on the Teaching of Foreign Languages (ACTFL) Annual  

Convention and World Languages Expo brings together more than 7,000 teach-
ers, administrators, method instructors and students of foreign languages at all 

levels from across the world. The convention features over 600 educational ses-
sions on such topics areas as: Assessment, Culture, Curriculum, Literature, 

Methods/Techniques, Advocacy and Policy Issues, Professional Development, 
Research, Specific Purposes, Standards and Technology. 



 

 Freely downloadable promotion-
al materials suitable for distribution to 
administrators, parents, and students 
(fliers, posters on the value of Latin; 
statistics on SAT scores; even a promo-
tional video!) 

 Emergency resources for pro-
grams in crisis: contact information for 
letter-writing campaigns, strategies for 
dealing with potential program closure, 
etc. 

 Translation contests for your stu-
dents 

 Awards for best promotional activi-
ties 

 Award for Secondary School 
Teaching (through CAMWS proper, not 
CPL) 

Resources Available from the 
CAMWS Committee for the Promo-

tion of Latin 
 

Want to do more with your Latin clas-
ses but don’t have the funds? Fear that 
your program is in danger of elimina-
tion? Looking for some recognition of 
your students’ accomplishments? One 
valuable source of funds and materials 
is the Classical Association of the Mid-
dle West and South’s Committee for 
the Promotion of Latin (CPL). 
 
Resources available on the CPL web-
site (http://www.camws.org/cpl/
index.html): 

 Caristia Grants for field trips, 
speakers, or convention travel 

 Link to Teaching Classical Lan-
guages, a new online journal for 
teachers of classics 
Consider applying for any of these, or 
nominate a colleague! 
 
For further information, contact 
any of your CAMWS officers for 
this region: 
 
Amy Leonard, State VP, GA 
Mark A. Beck (University of South 
Carolina), State VP, SC. 
Svetla E. Slaveva-Griffin (FSU), State 
VP, FL. 
Timothy S. Johnson (College of 
Charleston), Regional VP, Southeast  

When: March 8-9, 2012 
Where: Augusta, GA 

 Conference Theme:  
World Languages: Learners Wanted 

Submission Deadline: September 30 

 65th Annual ACL Institute 

University of Nevada, Las Vegas 

June 27-30, 2012 
 

P r e - I n s t i t u t e  W o r k s h o p s  W e d n e s d a y ,  

J u n e  2 7  a n d  T h u r s d a y ,  J u n e  2 8 ,  

2 0 1 2  

I n s t i t u t e  S e s s i o n s  T h u r s d a y ,  J u n e  

2 8 – S a t u r d a y ,  J u n e  3 0 ,  2 0 1 2  

A l e a  I a c t a  E s t   

“ T h e  D i e  i s  C a s t ”  

 

In planning our yearly ACL Institute, we strive to meet in various 

parts of the country.  In 2012, ACL will meet in Las Vegas, The 

Entertainment Capital of the World.  Nevada, known as the 

“Silver State” was “Born from Battle”.  

Invitation to Present at the 
2012 FLAG Conference in 
Augusta 

 On-line conference proposal at http://
www.flageorgia.org/board.htm#conference 

STATE & NATIONAL 
ORGANIZATIONS 

D O   Y O U   B E L O N G   T O   C A M W S ? 
 

The Classical Association of the Middle West and South (CAMWS) is an organization of universi-
ty, college, secondary, and elementary teachers of Latin, Greek, and classical antiquity. CAMWS 

publishes the quarterly Classical Journal, issues a Newsletter three times a year, and holds an annu-
al conference in the spring. Institutional memberships are also available.  
In addition, the CAMWS Committee for the Promotion of Latin regularly makes awards to help 

support a variety of projects. For further information about all CAMWS activities, please see the 
CAMWS website at http://www.camws.org/. 
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VERGILIAN SOCIETY SUMMER AND WINTER TOURS 2012-2013 
 

Roman Jordan, July 7-18, 2012  
Directors: Phillip Stanley, Professor Emeritus; George Perko 

Jordan is a bridge between sea and desert and East and West and is a land of mesmerizing beauty and contrast: from the 

mountains around Amman to the Dead Sea below sea level. Our tour begins in Amman. From the capital we travel north to 

the Roman city of Jerash, one of the best preserved Greco-Roman cities with its the- aters, temples, churches and colonnad-

ed streets. We journey down to the Dead Sea, visiting Mt. Nebo, where Moses saw the Promised Land before dying and we 

visit sites built by Herod. From here we go to Petra, entering through the narrow pass to gradually see unfold the mysteries 

of the Rose Red City with its spectacular treasuries, royal tombs, burial chambers, and high places of sacrifice. Afterward 

we journey south to visit the Wadi Rum Desert and explore its moon-like landscape. This is where Lawrence of Arabia 

stayed and where the movie was filmed. From the desert we travel to Aqaba on the Red Sea. This will be a memorable jour-

ney through one of Rome's wealthy eastern provinces.  Price: Per person sharing a double room US $2,325; Single 

supplement US $582.00 

In the Footsteps of Poets & Painters, Proletarians & Princes: Rediscovering the Bay of Naples in Greek & Roman 

Times 
July2-14, 2012 

Directors Ann Koloski-Ostrow, Brandeis University; Steven Ostrow, M.I.T. 

Residents of Naples Bay hailed from slave and freedman circles, from the ranks of the free-born poor, from middling trad-

ers, artisans and municipal worthies, and ranged upward to top aristocrats, and not a few Em- perors themselves. We shall 

meet many of these souls at home, at work, and at Campanian play. Sites include Sperlonga, Terracina, Cumae, Lake Aver-

nus, Solfatara, Pompeii, Naples, Paestum/Poseidonia, Puteoli/Pozzuoli, Beneventum, Saepinum, Herculaneum, Oplontis 

(Torre Annunziata), Capri, Baiae, Bacoli, Misenum.  

Price: $2595 

The Italy of Caesar and Vergil: A Workshop for Teachers July 12-23 2012 

Directors Amy Leonard, Walker School; Steven Tuck, Miami University 

This workshop for high school Latin teachers will combine classroom sessions in successful pedagogical practices with 

fascinating and relevant site visits that illuminate the lives and works of Caesar and Vergil. Morning classroom sessions will 

provide ideas and skills to enrich your beginning and advanced courses, with a focus on the readings and abilities required 

by the revised Advanced Placement syllabus. Afternoon site and museum visits will contextualize the writings of our au-

thors elucidating the common themes of Caesar's commentarii and Vergil's Aeneid. All teachers are welcome while new and 

veteran AP teachers may gain the most from this content rich but laid back experience. Sites include Rome, Cumae, Lake 

Avernus, Pompeii, Lavinium, and Vesuvius.  

Price: $2595 

Archaeology of Identity in Coastal Campania: How Ancient Italians & Greeks Became Romans on the Bay of Naples 

July 30-August 11, 2012 

Directors Anne Haeckl, Kalamazoo College; Christopher Gregg, George Mason University 

In Rome's march from isolated village to world domination, Campania and the Bay of Naples were early and influential 

laboratories for forging a Roman imperial identity. Through a reciprocal process of "Romanization," many formerly hostile 

peoples of the area (Latins, Etruscans, Volscians, Samnites, Lucanians and Greeks) came to accept a new Roman identity, 

even as their own cultural contributions enriched and transformed what it meant to be Roman. At spectacular archaeological 

sites, numinous landscapes and world-class museums, we will explore the full spectrum of Roman self-representation 

(ethnic, social, political, artistic, religious and individual).  

Price: $2595 

SICILY, Dec 27, 2012- Jan 6, 2013  
Director, Beverly Berg Sicily is a true crossroads of history, with striking archaeological remains from antiquity and beauti-

ful churches from Medieval and Baroque times. Our program takes a complete circle tour of this magical island. It begins in 

Syracuse, where Timoleon and Plato once walked. We contemplate the golden temples of Agrigento, Selinunte, and Seges-

ta, some of the best preserved temples of Classical Greek times. The program ends in Palermo, once a Punic town. 

Price: $1,995; single supplement $200  
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Salvete omnes, 

This academic year has passed as quickly as our winter.  In that time, the Georgia Classical Association accomplished a great 

deal with a new executive board.    The organization aims to provide a forum for teachers to share ideas, scholarly work, stu-

dent’s work, and to foster advancement and learning in our profession.  These goals were all met this year by revitalizing The 

Georgia Classicist, updating the website (www.gaclass.org), the Winter Workshop, continuing the tradition of the Student of the 

Year, Teacher of the Year, and GCA Scholarship, as well as various meetings throughout the year.  These efforts are just the be-

ginning of what GCA will continue to do in the future. 

Sadly, I will not be able to continue my duty as President of GCA.  In August, I will be getting married and beginning a new job 

at St. Albans School in Washington, DC.  I have been honored and proud to work with my colleagues in Georgia and will miss 

the camaraderie greatly.  I am very excited to begin this new chapter in my life and hope to run into you all at Nationals.  Due to 

my resignation, Lindsey Campbell, one of the current Vice Presidents, will be acting President for the remainder of my term.   

Thank you all again for all the support and generosity you have shown me over the years.  

            Sincerely,  

            Julie Smith 

Farewell from the President 
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